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Shella Risman Putri, (2020): Improving Students’ Listening Comprehension 
by Using Authentic Materials at The Second 
Year of State Senior High School 2 Tambang. 
 
The main focus of this research is to investigate whether there was a 
significant effect of using Authentic Materials on students’ listening 
comprehension at State Senior High School 2 Tambang. The writer formulated the 
problems into three research questions that would be answered by using 
quantitative research. This research had two variables, Authentic Materials as an 
independent variable and students’ listening comprehension as a dependent 
variable. This research was a quasi-experimental research. The writer selected two 
classes from total nine classes by using cluster random sampling technique: 
experimental and control class. There were 64 students as sample out of 214 
students. In collecting the data, the writer used multiple choice question test. In 
analyzing the data, the writer used descriptive statistics and independent sample t-
test formula calculated by using SPSS 23 version continued by using eta square 
formula. Based on the analysis of t-test Formula, the sig. value is 0.000. It could 
be stated that 0.000<0.05. Then, the effect size is 0.19 categorized into large level.  
The writer concluded that there is significant effect of using Authentic Materials 
on students’ listening comprehension State Senior High School 2 Tambang. 
 
 





Shella Risman Putri, (2020): Meningkatkan Pemahaman Mendengarkan 
Siswa dengan Menggunakan Materi Otentik 
di Tahun Kedua SMA Negeri 2 Tambang. 
 
Fokus utama dari penelitian ini adalah untuk menyelidiki apakah ada 
pengaruh yang signifikan menggunakan Materi Otentik pada pemahaman 
mendengarkan siswa di SMA Negeri 2 Tambang. Penulis merumuskan masalah 
menjadi tiga pertanyaan penelitian yang akan dijawab dengan menggunakan 
penelitian kuantitatif. Penelitian ini memiliki dua variabel, Materi Otentik sebagai 
variabel independen dan pemahaman mendengarkan siswa sebagai variabel 
dependen. Penelitian ini adalah penelitian eksperimental semu. Penulis memilih 
dua kelas dari total sembilan kelas dengan menggunakan teknik cluster random 
sampling: kelas eksperimen dan kontrol. Ada 64 siswa sebagai sampel dari 214 
siswa. Dalam mengumpulkan data, penulis menggunakan tes soal pilihan ganda. 
Dalam menganalisis data, penulis menggunakan statistik deskriptif dan rumus 
independent sample t-test yang dihitung dengan menggunakan versi SPSS 23 
dilanjutkan dengan menggunakan rumus eta square. Berdasarkan analisis 
Formula uji-t, nilai sig. adalah 0,000. Dapat dinyatakan bahwa 0,000 <0,05. 
Kemudian, effect size 0,19 dikategorikan ke dalam level besar. Penulis 
menyimpulkan bahwa ada pengaruh yang signifikan dari penggunaan Materi 
Otentik pada pemahaman mendengarkan siswa SMA Negeri 2 Tambang.  
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A. Background of the Study 
Listening is the one skill that is used the most in everyday life. 
Listening skill is a receptive skill, the way in which people extract meaning 
from the discourse they hear which must be thaugt if the ability to understand 
the spoken form of the foreign language is not acquired naturally. Listening is 
an active skill because listeners do not only receive the things they hear but 
also do a great constructive work and interpretative work by integrating the 
information with the real world knowladge. Richards (as cited in Milasari 
2008, p. 5) “There are two knowladge points of listening comprehension 
learning, namely knowladge of the syntax of the target language and the 
knowladge of the rael world”. 
Listening comprehension is regarded the theorytically as an active 
procces in which individual concentrate on selected aspects of aural input, 
from meaning from passages, and associate what they hear with existing 
knowladge. Coakley and Wolvin (as cited in Milasari 2008, p. 7) “listening 
comprehension in second language is the process of receiving, focusing 
attention on, an assigning meaning to aural stimuli. It includes a listener, who 
brings prior knowladge and cognitive process to listening task, the aural text, 
and the interaction between the two”. Furthemore, Farris (1995) cited in Osada 
(2004, p. 56) “listening comprehension as a process by which students actively 
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from of mental representation of an aural text according to prior knowladge of 
the topic and information found within”. 
State Senior High School 2 Tambang is one of the Senior High School 
in that still use School Based Curriculum (SBC) in English teaching and 
learning process as the current curriculum. At State Senior High School 2 
Tambang, especially for the second year, the teacher has applied school based 
curriculum. The teacher use some text book in teaching listening process. The 
teacher give some example from text book, it means that the students just 
listen that teacher say. 
Based on the primary study, the aurhors of State Senior High School 2 
Tambang clearly that most of students is still very far for from the expectation 
of curriculum. This evidance is supported by a listening comprehension that 
influences the student‟s passing grade criteria that cannot be achieved by the 
student. Based on primary study, the writer justify there are several 
phenomena found at the students of second year students of State Senior High 
School 2 Tambang: 
1. Some of students were not able to identify topic of texts. 
2. Some of students were not able to identify specific information of texts 
3. Some of students were not able to identify meaning of words in texts. 
4. Some of students were not able to identify communicative purpose of 
texts 
Therefore, the writer wants to apply an appropriate media that can 
solve the problems. Authentic Materials is selected as a solution to this 
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problem. The common reasons of using Authentic Materials afford examples 
of real life English where in everyday comversation there are hesitation, false 
starts, filled and empty pauses, etc. Which characterized natural speech. This 
kind of materials also help learners to become familiar with the real cadences 
of the target language, and learners need practice in the real-life of extracting 
meaning from utterances where much of the language is beyond their current 
state of knowladge. 
Underwood (1989, p. 100) says,” Authentic Materials allows the 
students to hear a much more real act of communication with all the 
interactional features which are normally not found in scripted materials”. If 
students are given a chance to listen to a range of authentic texts, they will 
sample many different voices, with various accents. They will also hear people 
expressing things in variety of ways, for example, anger that is expressed by 
shouting or by choice of words or by many interruptions. In short, learners are 
confronted with „real life‟ experience in which they will have to function. 
Authentic Materials such as movies, songs, and chatting at aparty are 
often entertaining. With the application of this material, students will learn the 
target language in unconscious process. As they become absorbed in the 
activity they feel free from any burden like anxiety, fear, being shy etc that 
they may experience. The latest news, attending a lesson and being tested 
orally in a subject of study are often informative that students are eager to 
know any information they contain. In addition, because the language is 
usually colloquial, the students will be encouraged to be more attentive as long 
4 
 
ad the task and the porpose of listening are explicitly stated.Based on the 
problems, the writer is interested in observing the problems above into 
research entitled “Improving Students’ Listening Comprehension by Using 




1. Identification of the Problem 
Based on the phenomena described above, the writer is going to 
identify the problems as follows: 
a. What makes some of students unable to identify topic of texts? 
b. What makes some of students unable to identify specific information 
of texts? 
c. What makes some of students unable to identify meaning of words in 
texts? 
d. What makes some of students unable to identify communicative 
purpose of texts? 
2. Limitation of the Problem 
Authentic materials and listening comprehension covered many 
issues that deserve to be investigated. Thus, the writer will limit this study 
on students‟ listening comprehension of monologue text which will be 





3. Formulation of the Problem 
Based on the research background above, the writer formulates the 
problem as follows: 
a. Is there any significant effect of using authentic materials on students‟ 
listening comprehension at the second year of State Senior High 
School 2 Tambang? 
C. Objective and Significance of the Research 
1. Objective of the Research 
a. To find out whether there is or not any significant effect of using 
authentic materials on students‟ listening comprehension at Senior 
High School 2 Tambang. 
2. Significance of the Research 
Related to the objective of the research, the significance of the 
research is as follows: 
a. This research finding is expected to support the theories related to the 
English education, in the terms of students‟ listening comprehension. 
b. These research findings are also hopefully, useful and valuable, 
especially for students and the teachers of English at State Senior High 
School 2 Tambang to be consideration in their teaching and learning 
process in the future. 
c. This research is also expected to be the practical and theoretical 




D. Definition of Key Terms 
In order to avoid misunderstanding and misinterpretation about the title 
of the research, it is necessary to define the terms used, as follows: 
1. Authentic Materials 
According to Richards & Schmidt (2010) authentic materials are 
texts which are taken from newspapers, magazines, etc., and tapes of 
natural speech taken from ordinary radio or television programs, etc., Such 
materials are often thought to contain more realistic and natural examples 
of language use than those found in textbooks and other specially 
developed teaching materials. Thus, in this research authentic materials 
that will be used are tapes of natural speech such as monologue. 
2. Listening Comprehension 
Richards & Schmidt, (2010) stated that listening comprehension is 
the process of understanding speech in a first or second language. The 
study of listening comprehension processes in second language learning 
focuses on the role of individual linguistic units (e.g. phonemes, words, 
grammatical structures) as well as the role of the listener‟s expectations, 





REVIEW OF RELATED LITERATURE 
 
A. Theoretical Framework 
The theoretical framework of this study is based on the concepts, 
theories and previous study about listening comprehension and authentic 
materials that will be discussed below. 
1. The Nature of Listening Comprehension 
Listening is one of skill that should be learnt by the students in the 
school. Listening is a receptive skill but it is not a passive skill because 
decoding of a message (i.e. listening) calls for active participation in the 
communication between the participants (Broughton, et.al, 1980). 
According to Nation & Newton (2009) listening is the natural precursor to 
speaking; the early stages of language development in a person‘s first 
language (and in naturalistic acquisition of other languages) are dependent 
on listening. This means that listening is the most important thing for 
someone before they can speak well. Because their first language depends 
on what they listen first. 
The goal of listening is comprehension. As Broughton et al., 
(1980) said that a receptive skill is involved in understanding the message. 
In listening, listener should be able to understand message delivered by 
speaker. Richards & Schmidt, (2010) said that listening comprehension is 
the process of understanding speech in a first or second language. In 
second language, they also add that listening comprehension focused on 
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understanding the individual linguistic units (e.g. phonemes, words, 
grammatical structures) as well as the listener‘s expectations, the situation 
and context, background knowledge and the topic.  
In line with statement above, Vandergrift, (1999) also mentioned 
that listening comprehension is a complex, active process in which the 
listener must discriminate between sounds, understand vocabulary and 
grammatical structures, interpret stress and intonation, retain what was 
gathered in all of the above, and interpret it within the immediate as well 
as the larger sociocultural context of the utterance. Thus, listening 
comprehension is the way listener understands the message, including the 
linguistic units by considering its contexts.  
a. Types of Listening 
There are many types of listening according to expert. 
According to Brown, (2004) there are four types of listening 
performance. The types are as follows: 
1) Intensive: listening for perception of the components (phonemes, 
word, intonation, discourse markers, etc.) 
2) Responsive: listening to a relatively short stretch of language (a 
greeting, question, command, comprehension, check, etc.) 
3) Selective: processing stretches of discourse such as short 
monologues for several minutes in order to ―scan‖ for certain 
information. The purpose of such performance is not necessarily 
to look for global or general meanings, but to be able to 
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comprehend designated information in a context or longer 
stretches of spoken language ( such as classroom directions from a 
teacher, radio new items, or stories). Assessment task in selective 
listening could ask students, for example, to listen for names, 
numbers, a grammatical category direction, or certain facts and 
events. 
4) Extensive: listening to develop a top-down, global understanding 
of spoken language. Extensive performance ranges from listening 
to lengthy lectures to listening a conversation and deriving a 
comprehensive message. 
In addition, Harmer (2007) also mentioned two types of listening: 
1) Extensive listening: when a teacher encourages students to choose 
for themselves what they listen to and to do so for pleasure and 
general language improvement. It takes place when students are 
on their own, usually outside the classroom: at home, in car, or on 
personal MP3 players, etc. 
2) Intensive listening: usually happens inside classes (or language 
laboratories) under the instructor‘s guidance to overcome any 
difficulties students encounter during a listening activity. 
In other side, Nation & Newton (2009) also mentioned two 
types of listening: 




2) Two-way listening: usually focused on maintaining social 
relations (interaction listening) 
b. Listening Processes 
According to Nation & Newton (2009), there are two models of 
listening process. In other hand, Flowerdew & Miller (2005) added it 
into three models of listening process, they are: 
1) Bottom-up model: the processes the listener uses to assemble the 
message piece-by-piece from the speech stream, going from the 
parts to the whole. Bottom-up processing involves perceiving and 
parsing the speech stream at increasingly larger levels beginning 
with auditory-phonetic, phonemic, syllabic, lexical, syntactic, 
semantic, propositional, pragmatic and interpretive 
2) Top-down model: involve the listener in going from the whole—
their prior knowledge and their content and rhetorical schemata—
to the parts. In other words, the listener uses what they know of the 
context of communication to predict what the message will 
contain, and uses parts of the message to confirm, correct or add to 
this. The key process here is inferencing. 
3) Interactive model: this is the combination of both bottom-up and 
top-down model. In this parallel processing, phonological, 
syntactic, semantic, and pragmatic information interact, although it 




2. Students’ Listening Comprehension 
In teaching and learning process, listening cannot be separated 
from comprehension because its purpose is to comprehend what the 
speaker said. Teaching listening is not only the students listen what the 
speaker talking about, but also how to guide the students comprehend the 
message of what they have listened. Most of the students‘ listening 
comprehension happens when they are given a task at school with basic 
understanding that listening is the matter about hearing and answering the 
questions given by the teacher. 
According to Rost (2011), in terms of language processing, 
comprehension is the experience of understanding what the language heard 
refers to one‘s experience or in the outside world, and sensing how any 
incoming burst of language enhances or suppresses one‘s current 
understanding. Therefore, listening comprehension refers to 
understanding. They have to learn first about the elements needed to 
comprehend the spoken discourse before the learners understand about 
what the speaker was saying.  
Listening comprehension can be categorized into two: monologue 
text listening and conversational listening.  Weir in Buck (2002) classified 






a. Ability to listen for the gist. 
Listening for gist is when the learner tries to understand what 
is happening even if he or she can't understand every phrase or 
sentence. The learner is trying to pick up key words, intonation, and 
other clues so as to make a guess at the meaning. 
b. Ability to listen for main idea(s) or important information. 
The main idea of an entire lecture (speech or conversation) 
comes at the beginning (introduction) and/or end (conclusion) of a 
lecture. To find the main idea when listening to a lecture, listen for 
certain expressions. Note: Speakers often stress important ideas by 
speaking more slowly or more loudly. 
c. Ability to distinguish supporting details, or examples. 
Learners need to understand what kind of information 
(examples, reasons, etc) is usually presented as supporting details. 
Look out for this kind of information and see what it refers to. Pay 
particular attention to the first sentence of each paragraph, which is 
often the ‗topic sentence‘ (although sometimes the topic sentence may 
appear later in the paragraph). 
d. Ability to listen for specific including recall of important details. 
When listening for spesific, you are interested in a specific kind 
of information – perhaps a number, name or object. You can ignore 
anything that does not sound relevant. In this way, you are able to 
narrow down your search and get the detail you need. 
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e. Ability to determine a speaker‘s attitude or intention towards a listener 
or a topic. 
Can be identified through listening for gist or by paying 
attention to voice quality, intonation or paralinguistic features. 
f. Ability to make inferences and deductions. 
Making inferences means choosing the most likely explanation 
from the facts at hand. For example, the students will have to look 
carefully at the question and at the multiple-choice options available 
before they try to deduct the correct answer. Although the student will 
have to infer the solution, the situation or the supporting facts will 
clearly exclude the distractors. 
In conclusion, those aspects should be had by students in order to 
have good listening comprehension.  
3. Factors Influence Students’ Listening Comprehension 
There are many factors which can influence students‘ listening 
comprehension. Boyle (1984) mentioned three factors influence listening 
comprehension such as the listener factors, speaker factors and factors in 
the material and medium. The detailed about these factors will be 
discussed below. 
a. Listener factors 
1) General factors 
a) Experience/practice in listening to the target language: use of 
the media (cinema, TV, radio, etc.) 
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b) General intelligence 
c) General background knowledge of the world 
2) More specific 
a) Physical and educational: age/sex, home background, size of 
family, educational background and type of school, physical 
health and alertness. 
b) Intellectual: knowledge of the target language in its various 
aspects: phonology, lexis, syntax, and cohesion, powers of 
analysis and selection: ability to distinguish between main and 
supporting points, knowledge of the specific topic or subject, 
memory (short term and long term). 
c) Psychological: motivation and sense of purpose while 
listening, attitude of the listener to the speaker, attitude of the 
listener to the message: level of interest, listener‘s powers of 
attention and concentration. 
b. Speaker factors 
1) Language ability of the speaker: native speaker-beginner-level 
non-native speaker 
2) Speaker‘s production: pronunciation, accent, variation, voice 
3) Speed of delivery 





c. Material and medium factors 
1) The language used to convey die message: phonological features, 
including stress, intonation, weak forms (especially in 
conversation), lexis, syntax, cohesion, etc. 
2) Difficulty of content and concepts, especially if the material is 
abstract, abstruse, highly specialized or technical, esoteric, 
lengthy, or poorly organized. 
3) Acoustic environment: noise and interference. 
4) Amount of support provided by gestures, visuals, etc. 
In addition, Brown (2000) mentioned eight factors affecting 
listening process: 
a. Clustering: In spoken language, due to memory limitations clustering 
the words, the learners should make a speech into smaller group of 
word phrases within clauses are more easily to comprehend. 
b. Redundancy: In spoken language such as conversation, the students 
always find redundancy of words, like repetitions, elaborations, and 
insertions of ―I mean‖. This redundancy may help the hearers to 
process meaning by giving more time and extra information. 
c. Reduce form: Spoken language also has many reduced forms beside it 
has a good deal of redundancy. It can be form morphological such a 
―I‘ll‖ from I will. This is very influencing and it is a significant 
difficulty especially for the learners. 
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d. Performance Variables: In spoken language except for planned 
discourse, hesitation, false stars, pauses and correction are common. 
e. Colloquial Language: Sometimes learners are difficult in relating 
colloquial language such as idioms and slang in conversation whether 
it is monologue or dialogues. 
f. Rate of Delivery: The language delivered fast will make learners 
difficult to comprehend it. So, the number and length of pauses that 
are used by speaker is more crucial and easier to comprehend the 
information. 
g. Stress, rhythm, and intonation: the learners can comprehend the 
spoken language easily if there is any stress, rhythm, and intonation. 
The learners can understand whether its questions, statements or 
emphasis. 
h. Interaction:  Learning to listen is also learning to respond. The 
learners have to understand the good listeners in a conversation are 
good respondents. They know how to negotiate meaning; to give 
feedback, to ask for clarification and to maintain a topic. 
Then, Rubin (1994) also identified five factors affecting listening 
comprehension, and researchers believe that these five factors have great 
influence on listening comprehension. These factors are: 
a. The characteristics of the text such as speech rate, hesitation, level of 
perception, stress and rhythm of text, L1 and L2 differences, 
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redundancy, the complexity of morpheme, the order of words, 
discourse markers, visual support, and modification of syntax; 
b. The characteristics of speakers/interlocutor such as language 
proficiency and gender; 
c. The characteristics of task such as task type; 
d. The characteristics of listeners such as their memory, age, gender, 
attention, level of language proficiency, background knowledge, and 
learning disability in L1; 
e. The characteristics of process such as top-down, bottom-up, and 
parallel processing, listening strategies, and negotiation of 
comprehensible input 
Besides, Vandergrift & Goh, (2012) also mentioned some factors 
affecting listening comprehension as follows: 
a. Person factors: 
1) Cognitive aspects: linguistic knowledge (vocabulary and syntactic 
knowledge), discourse knowledge, pragmatic knowledge, 
metacognitive knowledge, prior knowledge, first language 
listening ability, sound discrimination ability, and working 
memory capacity. 
2) Affective aspects: anxiety, motivation, and self-efficacy. 
b. Listening contexts: 
1) Informal real-life listening outside the classroom (listening to 
television or radio) 
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2) Formal real-life listening in the classroom such as lectures 
3) Formal classroom listening practice 
4) Interactive listening 
5) Listening assessment 
By looking at all of the indicators affecting students‘ listening 
comprehension, it can be seen that authentic materials can affect students‘ 
listening comprehension. It can be concluded that listening is not an easy 
matter because many elements involved in it. 
4. The Nature of Authentic Materials 
Authentic materials have many definitions based on experts‘ point 
of view. Herrington & Oliver (2000) suggested a new pedagogical term, 
called "authentic learning". This term is directly related to the students' 
real life and prepares them to face and deal with real world situations. 
Herod (2002) also stated authentic learning 'materials and activities' are 
designed to imitate the real-world situations. In addition, Jacobson, et.al 
(2003) pointed out that authentic materials as printed materials, which are 
used in classrooms in the same way they would be used in real life. 
At first, authentic materials were used for native speaker only. As 
Thanajaro (2000) defined suthentic materials as language samples that are 
created by native speakers for native speakers of the language. The 
development of ELT finally places the authentic materials not only for 
native but also for EFL as their learning media. Stubbs (as cited in 
Maroko, 2010) also adds that authentic materials in classroom are stretches 
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of real language, produced by real speakers or writers for real audiences 
and designed to convey real message. This statement finally gave the 
language teachers a description of the use of authentic materials. Authentic 
materials used in the classroom of EFL students are considered to 
introduce them not only to the language their learnt but also to the 
―life‖behind the language. Thus, authentic materials can be used as 
teaching materials or teaching media in classroom to introduce students to 
real world. 
There are some charatecristic of authentic materials taht should be 
known before using it as learning materials. Biber (as cited in Maroko, 
2010) mentioner three charateristic of authentic materials. First is that they 
are objective as opposed to intuitive.  Second, when adopted as a teaching 
resource, authentic texts allow for verification of classroom facts.  Third, 
authentic materials are pedagogic in that, as teaching materials, they bring 
variety of learning methodology to the classroom, thereby enhancing 
learner motivation.  They enable teachers to contextualize their instruction 
within the students‘ lives and provide literacy instruction using the very 
materials the students will engage with as they live those lives. 
a. Types of Authentic Materials 
Authentic materials can be classified into some categories. 
Genhard (as cited in Al-Azri & Al-Rashdi, 2014) classified three 
categories of authentic materials as follow: 
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1) Authentic listening materials, such as radio news, cartoons, songs, 
etc. 
2) Authentic visual materials, such as street signs, magazines and 
newspapers pictures, post cards, etc. 
3) Authentic printed materials, such as sports reports, newspapers, 
restaurant menus, train tickets, etc. 
Various kinds of authentic materials are unlimited. Teachers 
may choose types of authentic materials for their students. But in other 
hand, teachers also have to choose the authentic materials which may 
suit their teaching and learning purposes. In this study, the writer will 
use authentic listening materials to be used in the classroom. 
b. Choosing Authentic Materials 
In choosing authentic materials, there are several things that 
should be considered by teacher. Maroko, (2010) mentioned some 
consideration in choosing authentic materials: 
1) Instrumental: it helps the students get what they want.  
2) Regulatory: it contains the information that the students may 
follow.  
3) Interactional: it maintains and establishes a personal relationship 
with someone. 
4) Personal: it can express the students‘ personal thought.  
5) Heuristic: it can help the students to explore the world.  
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6) Imaginative: it helps the students to create the imaginative world 
for others.  
7) Informative: it provides the information which is needed by the 
students. 
In other hand, Berardo, (2006) also proposed some 
consideration in choosing authentic materials: 
1) Suitability of context: it interests the students, relevant to the 
students‘ need 
2) Exploitability: it can be exploited for teaching purposes 
3) Readability: it too easy or too difficult for the students 
4) Presentation: it looks authentic and attractive. 
According to McGrath (2002) there are eight criteria to be 
considered when choosing appropriate authentic material. These are: 
1) Relevance to course book and learners' needs 
2) Topic interest 
3) Cultural fitness 
4) Logistical considerations 
5) Cognitive demands 







c. Advantages Using Authentic Materials in Teaching 
Authentic materials are learning materials that can be gotten 
from various resources. As learning materials to be used in classroom 
it has many advantages to be considered. Peacock (as cited in 
Richards, 2001) mentioned several reasons for using authentic 
materials in the classroom. These are: 
1) They prepare learners for real life 
2) They meet learners' needs 
3) They affect learners‗ motivation positively, 
4) They encourage teachers to adopt effective teaching methods 
5) They present authentic information about culture. 
In addition, Maroko (2010) also proposed several advantages of 
using authentic materials in classroom: 
1) Authentic materials will expose the students to the natural 
business language which will be helpful on their workplace. 
2) It will bring reality to the classroom and make interaction 
meaningful. 
3) Authentic materials will make the assessment and teaching to 
focus on skill rather than the facts of language.  
4) Authentic materials will be readily available and inexpensive 
teaching resources as well.  
5) It adds variety to classroom activities and support more creative 
approach to teaching. 
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Then, Berardo (2006) proposed main advantages of using 
authentic materials in classroom. There are: 
1) Having a positive effect on student motivation;  
2) Giving authentic cultural information;  
3) Exposing students to real language;  
4) Relating more closely to students‘ needs;  
5) Supporting a more creative approach to teaching. 
Thus, the use of authentic materials in classroom has many 
advantages.  
5. Using Authentic Materials to Improve Students’ Listening 
Comprehension 
Listening as the verbal communication plays an important role in 
daily life and educational processes. Listening is also the basic of four 
main skills in English. In acquiring a language, people tend to listen first 
before they start to speak. Since listening skill is the basic skill before 
comes to the next skill, teachers have to apply suitable strategies for the 
students. The media used for listening practice is mostly in form of audio 
or audio-visual materials. 
Now the discussion comes to the effectiveness of using authentic 
materials for listening skills. As the writer discussed earlier, authentic 
materials will motivate and build an interesting learning situation. 
According to Thanajaro  (2000) based on his research he revealed that the 
use of aural authentic materials in ESL classroom had a positive effect on 
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ESL students' motivation to learn the language. He also added that 
authentic materials helped increase students' comfort level and their self-
confidence to listen to the target language.   
In addition, Kelly, et.al, (2002) believed that authentic materials 
are useful media, which can be used to relate between classroom and the 
real world. Authentic materials help to give motivation the students learn 
the language, and they will feel that they are learning the real language 
(Guariento & Morley, 2001). The learners are given a real representation 
speech with hesitation, false starts and mistakes which will help the learner 
to master with the real-life speech when they meet it in other situation or 
the teaching-learning process. The learners will have the chance to listen 
to authentic text, which they will hear in different various accents. 
McGrath (2002) and Gilmore (2004) argued that authentic 
materials are important because it allows learners to connect to the world 
outside the classroom, which gets them accustomed to listen to native as 
well as L2 English speakers of varying proficiencies. This exposure in turn 
prepares learners for the interactions and situations they will encounter 
outside the classroom. By implementing different kinds of authentic 
materials, learners are introduced to language used by real speakers rather 
than scripted, graded and/or contrived material. This in turn better prepares 




In other hand, Edrenius (2018) stated that particular types of 
listening are required for different types of input. For example, in a 
conversation, the listener needs to listen and respond, on a tour the listener 
only has to listen for the main points, but not respond and in a negotiation, 
the listener is required to understand details and respond and/or challenge 
those. Therefore, authentic materials might be needed to better prepare 
learners for the different types of ―real world‖ listening they are likely to 
encounter outside the ESL/EFL classroom. 
In addition, Kilickaya (2004) stated that authentic materials enable 
learners to interact with the real language and content rather than the form. 
Learners feel that they are learning a target language as it is used outside 
the classroom. Considering this, it may not be wrong to say that at any 
level authentic materials should be used to complete the gap between the 
competency and performance of the language learners, which is a common 
problem among the nonnative speakers. This requires the language 
patterns being put into practice in real life situations. 
Thus, based on explanation above, it is clear that the use of 
authentic materials has good effect to improve students‘ listening 
comprehension because authentic materials can bring them to know the 
real situation in real world, so that they can prepare themselves. 
The teaching procedure is as follows: 
a. The teacher starts each lesson with a few pre-listening exercises, that 
is, discussion about the illustrations in the textbook, pronunciation of 
vocabulary items, and matching definitions with vocabulary items.   
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b. Then the teacher normally introduces an audio-tape containing a mini-
lecture.  Each mini-lecture ranged from 1.38 to 3.30 minutes in length, 
with the mean length of 2.40 minutes.  
c. When the teacher begins to play the mini-lecture tape for the first time, 
teacher generally paused the tape after a few sentences, to ask the 
students to identify the vocabulary items they had practiced during the 
pre-listening phase, before continuing the tape. 
d. After the students listening to the entire mini-lecture for a few times, 
they do some exercises related to what they heard.  The exercises 
during the listening phase primarily involved indicating the main idea 
and the supporting details of the minilecture. 
e. Then, the teacher plays the tape one or two more times so that the 
students can practice taking notes. Eventually, the teacher gave each 
student a transcript of the mini-lecture. 
f. When the teacher plans to take the students outside the classroom, she 
prepared the students by activating the students' vocabulary items 
and/or their background knowledge related to the upcoming event. 
g. The teacher also assigned certain tasks that the students had to perform 
or complete, during the listening activity, such as answering questions 




h. When they are back to the classroom, the teacher normally has the 
students discuss and share their experiences, involving the outside 
activities, with the rest of the class. 
 
B. Relevant Research 
According to Syafi‘i (2011:122), relevant research is required to 
observe some previous researchers conducted by other researchers in which 
they are relevant to our research. There are relevant researches which have 
relevancy to the research especially in listening area. There are some 
researches that relevant with this research especially in the use of medium.  
1. Research from Azizah 
In 2016 Azizah conducted a research entitled ―Authentic Materials 
for Developing Listening Comprehension‖. This study was designed to 
investigate the effects of the use of authentic materials in teaching 
listening to the English Department students of UIN Ar-Raniry, Banda 
Aceh. The purpose was to find out whether students who got authentic 
materials in their listening class would get a better result compared to 
those who did not.  In this research, she found that the mean post–test 
score from the EG at 82 was higher than that from the CG at 71, which 
according to the results from the t-test was significantly higher. This meant 
that the students who were taught using authentic materials get a 
significantly better result in listening than those who were taught using the 
usual course book materials. The responses in the questionnaires showed 
that the students preferred the authentic listening materials for learning 
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listening skills as these materials were more interesting and more related 
to their real-life context so that it motivated them to pay more attention in 
the listening class and this also assisted them to improve their listening 
abilities. 
2. Research from Yasser Mallapiang 
In 2014 Yasser conducted a research entitled ―Using Authentic 
Material to Improve the Students‘ Listening Skill‖. The research is aimed 
to find out the Authentic Materials improve the students‘ listening 
comprehension in terms of inferred meaning comprehension at the Second 
Year Students‘ of SMP Negeri 4 Makassar.  The finding of this research 
shows the mean score of students on pre-test in utterance was 3.13. This 
was categorized as poor category and after post-test was 6.3 become fair. 
The mean score on pre-test in conclusion was 3, 53. This was categorized 
as very poor and after post-test were 6.8 become fairly good.  The use of 
authentic materials is one of a good technique in teaching listening Skill. 
The data indicates that this technique had succeeded to improve the 
students‘ listening skill in terms of inferred meaning comprehension at the 
Second Year Students‘ in SMP Negeri 4 Makassar. Thus, it was found that 
the use of authentic materials had been effective way to improve the 
students‘ listening skill. It is suggested to the English teacher to use 
authentic materials as one of materials in the teaching and learning process 
especially in teaching listening skill.  
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Based on some researches above, the use of Authentic Materials can 
improve students‘ listening comprehension. The writer assumed that the use of 
Authentic Materials in teaching listening was an effective way to increase 
students‘ listening comprehension. Thus, this research was same with previous 
researcher in term of skill, this research also discussed about listening. In 
addition, this research also different from the previous researches in term of 
the subject of the research. This research was conducted in Indonesian Senior 
High School level. 
 
C. Operational Concept 
In order to clarify the theories used in this research, the researcher 
would like to explain briefly about variable of this research. This research is 
experimental research which focuses on gaining the effect of using authentic 
materials on students‘ listening comprehension. Therefore, in analyzing the 
problem in this research, there are two variables used, they are variable X and 
variable Y. Variable X is Authentic materials. Authentic material is an 
independent variable. Authentic material refers to the teacher‘s media or 
material in teaching listening. Then, variable Y is students‘ listening 
comprehension. Students‘ listening comprehension is the dependent variable. 
So, the operational concept of this research can be seen in the following 
indicators: 
1. Variable X: Authentic materials (proposed by Thanajaro, 2000)) 
a. The teacher starts each lesson with a few pre-listening exercises, that  
is, discussion about the illustrations in the textbook, pronunciation of 
vocabulary items, and matching definitions with vocabulary items.   
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b. Then the teacher normally introduces an audio-tape containing a mini-
lecture.  Each mini-lecture ranged from 1.38 to 3.30 minutes in length, 
with the mean length of 2.40 minutes.  
c. When the teacher begin to play the mini-lecture tape for the first time, 
teacher generally paused the tape after a few sentences, to ask the 
students to identify the vocabulary items they had practiced during the 
pre-listening phase, before continuing the tape. 
d. After the students listening to the entire mini-lecture for a few times, 
they do some exercises related to what they heard.  The exercises 
during the listening phase primarily involved indicating the main idea 
and the supporting details of the minilecture. 
e. Then, the teacher plays the tape one or two more times so that the 
students can practice taking notes. Eventually, the teacher gave each 
student a transcript of the mini-lecture. 
f. When the teacher plans to take the students outside the classroom, she 
prepared the students by activating the students' vocabulary items 
and/or their background knowledge related to the upcoming event. 
g. The teacher also assigned certain tasks that the students had to perform 
or complete, during the listening activity, such as answering questions 




h. When they are back to the classroom, the teacher normally has the 
students discuss and share their experiences, involving the outside 
activities, with the rest of the class.    
2. Then, the indicators of students‘ listening comprehension as the dependent 
or variable Y as follow (according to Weir in Buck, 2002) 
a. Students‘ ability to identify topic of texts 
b. Students‘ ability to identify specific information of texts 
c. Students‘ ability to identify meaning of words in texts. 
d. Students‘ ability to identify communicative purpose of texts 
 
D. The Assumption and Hypothesis 
1. The Assumption 
In this research, the writer assumed that the better using authentic 
material, the better students‘ listening comprehension will be. 
2. Hypothesis 
Based on the assumption above, the writer also formulates a 
hypothesis as follows: 
a. The Null Hypothesis (Ho): There is no significant effect of using 
authentic materials on students‘ listening comprehension of narrative 
text at State Senior High School 2 Tambang. 
b. The Alternative Hypothesis (Ha): There is a significant effect of using 
authentic materials on students‘ listening comprehension of narrative 




METHODOLOGY OF THE RESEARCH 
 
A. Research Design 
This research is an experimental research. According Gay et.al., 
(2012), experimental research is the only type of the research that can test 
hypotheses to establish cause-effect relationship. In this research writer want 
to test whether there is or not an effect of using authentic materials on 
students’ listening comprehension. The design of pre-test and post-test which 
used two groups as a sample.  
In this research, the writer will take two groups or two classes as the 
sample, namely: experimental class and control class. Those classes was 
chosen randomly. For experimental class, the students were treated with 
Authentic materials on what problems of research the writer had. Meanwhile, 
control class was given a pre-test and post-test without particular treatment as 
given to the experiment class. Both experimental and control class was given 
the same test. 
 
B. Time and Location of the Research 
This research was conducted in State Senior High School 2 Tambang. 
It is located at Petapahan-Minas Street KM 93 Tambang. It was conducted 





C. Subject and Object of the Research 
The subject of this research is the eleventh-grade students at State 
Senior High School 2 Tambang while the object is the effect of using 
Authentic materials on students’ listening comprehension. 
 
D. The Population and Sample of the Research 
1. The Population of the Research 
The population of this research is all students of the eleventh grade 
at State Senio High School 2 Tambang in 2018/2019 academic year. It 
consisted of 7 classes. The total population of this research is 210 students. 
The specification of population can be seen on the table III.1 below: 
Table III.1 
The Population of the Eleventh-Grade Students of  






2. The Sample of the Research 
Based on the total population above, the writer took sample by 
using cluster sampling. According to Gay et al., (2012) cluster sampling 
randomly selects groups, not individuals. Therefore, the writer selected 
two groups of students to be sample in this research. In selecting the 
sample, the writer made roll of papers consist of class XI IPA 1 until XI 
No Class Number of students 
1 XI IPS 1 30 
2 XI IPS 2 30 
3 XI IPS 3 30 
4 XI IPS 4 30 
5 XI IPA 1 32 
6 XI IPA 2 30 
7 XI IPA 3 32 
 Total 214 Students 
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IPA 3. Then, the writer took 2 roll of papers and the selected papers were 
XI IPA 3 as experimental class and XI IPA 1 as control class. The total of 
sample can be seen in the table below: 
Table III.2 
The Sample of the Research 
No Class Number of students 
1 XI IPA 1 30 
2 XI IPA 3 30 
Total 60 students 
 
E. The Techniques of Collecting the Data 
Collecting the data is one of the most important parts in a research. In 
this research, the writer used test to collect the data. The test was used to find 
out the students’ listening comprehension. The type of the test is multiple 
choices. The writer gave 25 multiple choices intended to obtain students’ 
listening comprehension at the eleventh-grade students at State Senior High 
School 2 Tambang. 
1. Pre-Test 
Pre test was given before treatment. According to Creswell, (2012) 
pre test provides a mesure on some attribute or characteristic that you 
asses for participant in an experiment before they receive the treatment. 
Pre-test is used to collect the data about listening comprehension of the 
students before giving treatment to the experimental class and before 






Post- test was given twice in this research. The first post-test was 
given after teaching three times, then the last post-test was given after 
teaching three times more. It was given to both of the classes. Post-test is 
used to collect the data about the listening comprehension of the students 
after giving treatment to the experimental class and after giving no 
treatment to the control class. According to Gay et al., (2012) post-test 
score are compared to determine the effectiveness of the treatment. So that 
the score of post-tests was compared to know the effect of the 
treatment. The test was given to class both of the classes. There were 
twenty-five questions for respondents. The questions were based on 
indicators of listening comprehension. 
 
F. The Technique of Data Analysis 
In order to find out whether there is a significant difference of using 
authentic materials listening comprehension, the data was analyzed 
statistically. In analyzing the data, the writer will use statistical method that is 
independent samples t-test formula by using SPSS.23.0 version. According to 
Pallant (2010),  an independent samples t-test is used when you want to 
compare the mean score, on some continuous variable, for two different 
groups of participants. So that writer will use independent samples t-test to 




After finding the difference, the writer found out the effect size of the 
phenomenon. Pallant (2010) stated that effect size statistics provide an 
indication of the magnitude of the differences between your groups (not just 
whether the difference could have occurred by chance). The effect size 
statistic was used in this research is eta squared. The formula of eta squared is 
as follows: 
   
  




    : Eta Square 
   : t obtained 
   : The number of experimental class 





CONCLUSION AND SUGGESTION 
 
A. Conclusion 
This research was done to find out the effect of using authentic 
materials on students’ listening comprehension at Senior High School 2 
Tambang. So, the researcher can conclude this research as follows: 
1. There is a significant effect of using authentic materials on students’ 
listening comprehension at Senior High School 2 Tambang. 
Based on the result of the research, it was clear that the use of 
authentic materials has an effect in improving students’ listening 
comprehension. 
 
B. Suggestion  
Considering the effect of using authentic materials on students’ 
listening comprehension, the researcher would like to give some suggestion 
especially to the teacher and students as follows: 
1. Suggestion for Teachers 
a. It is recommended to teacher to use authentic materials in teaching and 
learning process, especially in teaching listening. 
b. The teacher should be creative to improve the students’ listening 





2. Suggestion for Students 
a. The students should pay more attention to the lesson explained by the 
teacher. 
b. The students should be creative to select many kinds of materials that 
can improve listening comprehension such as listening music, western 
movie, etc.  
s 
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School  : State Senior High School 2 Tambang 
Subject  : English 
Class/Semester  : XI/I 
Meeting  : 1 
Time Allocated  : 2 x 45 Minutes 
Skill  : Listening 
 
I. Standard Competence: Listening 
2. Understanding the meaning of the text, short functional and monologue 
form of reports, narrative and analytical exposition in the context of 
everyday life 
II. Basic competence 
2.1 Responds to the meaning contained in the short formal and unofficial 
functional texts in an accurate, fluent and acceptable manner in various 
contexts of daily life 
III. Indicator 
1. Identifying topic of texts 
2. Identifying specific information of texts 
3. Identifying meaning of words in texts 
4. Identifying communicative purpose of texts 
IV. Learning objectives 
1. Students are able to identify topic of texts 
2. Students are able to identify specific information of texts 
3. Students are able to identify the meaning of words in texts 
4. Students are able to identify communicative purpose of texts 




VI. Teaching Activities 
1. Pre-Activities: 
a. Greetings 
b. The teacher checks the attendance list 
c. The teacher asks about students condition 
d. The teacher provides students with Listening material 
2. Whilst Activities: 
a. The teacher introduces an audio-tape containing a mini-lecture.  
Each mini-lecture ranged from 1.38 to 3.30 minutes in length, with 
the mean length of 2.40 minutes.  
b. When the teacher begin to play the mini-lecture tape for the first 
time, teacher generally paused the tape after a few sentences, to ask 
the students to identify the vocabulary items they had practiced 
during the pre-listening phase, before continuing the tape. 
c. After the students listening to the entire mini-lecture for a few times, 
they do some exercises related to what they heard.  The exercises 
during the listening phase primarily involved indicating the main 
idea and the supporting details of the minilecture. 
d. Then, the teacher plays the tape one or two more times so that the 
students can practice taking notes. Eventually, the teacher gave each 
student a transcript of the mini-lecture. 
e. When the teacher plans to take the students outside the classroom, 
she prepared the students by activating the students' vocabulary 
items and/or their background knowledge related to the upcoming 
event. 
f. The teacher also assigned certain tasks that the students had to 
perform or complete, during the listening activity, such as answering 
questions and getting specific information about some things related 
to the listening material. 
3. Post Activities 
a. The teacher responds to the students’ activity and concludes the 
lesson 
b. Teacher asks students about their difficulties during learning 
process. 
VII. Teaching Media and Resources 
1. Laptop, speaker, and audio materials. 
2. Text book and Internet 
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School  : State Senior High School 2 Tambang 
Subject  : English 
Class/Semester  : XI/I 
Meeting  : 2 
Time Allocated  : 2 x 45 Minutes 
Skill  : Listening 
 
I. Standard Competence: Listening 
11. Understanding the meaning of the text, short functional and monologue 
form of reports, narrative and analytical exposition in the context of 
everyday life 
II. Basic competence 
11.2Responds to the meaning contained in the short formal and unofficial 
functional texts in an accurate, fluent and acceptable manner in various 
contexts of daily life 
III. Indicator 
1. Identifying topic of texts 
2. Identifying specific information of texts 
3. Identifying meaning of words in texts 
4. Identifying communicative purpose of texts 
IV. Learning objectives 
1. Students are able to identify topic of texts 
2. Students are able to identify specific information of texts 
3. Students are able to identify the meaning of words in texts 
4. Students are able to identify communicative purpose of texts 




VI. Teaching Activities 
1. Pre-Activities: 
a. Greetings 
b. The teacher checks the attendance list 
c. The teacher asks about students condition 
d. The teacher provides students with Listening material 
2. Whilst Activities: 
a. The teacher introduces an audio-tape containing a mini-lecture.  
Each mini-lecture ranged from 1.38 to 3.30 minutes in length, with 
the mean length of 2.40 minutes.  
b. When the teacher begin to play the mini-lecture tape for the first 
time, teacher generally paused the tape after a few sentences, to ask 
the students to identify the vocabulary items they had practiced 
during the pre-listening phase, before continuing the tape. 
c. After the students listening to the entire mini-lecture for a few times, 
they do some exercises related to what they heard.  The exercises 
during the listening phase primarily involved indicating the main 
idea and the supporting details of the minilecture. 
d. Then, the teacher plays the tape one or two more times so that the 
students can practice taking notes. Eventually, the teacher gave each 
student a transcript of the mini-lecture. 
e. When the teacher plans to take the students outside the classroom, 
she prepared the students by activating the students' vocabulary 
items and/or their background knowledge related to the upcoming 
event. 
f. The teacher also assigned certain tasks that the students had to 
perform or complete, during the listening activity, such as answering 
questions and getting specific information about some things related 
to the listening material. 
3. Post Activities 
a. The teacher responds to the students’ activity and concludes the 
lesson 
b. Teacher asks students about their difficulties during learning 
process. 
VII. Teaching Media and Resources 
1. Laptop, speaker, and audio materials. 
2. Text book and Internet 
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School  : State Senior High School 2 Tambang 
Subject  : English 
Class/Semester  : XI/I 
Meeting  : 3 
Time Allocated  : 2 x 45 Minutes 
Skill  : Listening 
 
I. Standard Competence: Listening 
11. Understanding the meaning of the text, short functional and monologue 
form of reports, narrative and analytical exposition in the context of 
everyday life 
II. Basic competence 
11.2Responds to the meaning contained in the short formal and unofficial 
functional texts in an accurate, fluent and acceptable manner in various 
contexts of daily life 
III. Indicator 
1. Identifying topic of texts 
2. Identifying specific information of texts 
3. Identifying meaning of words in texts 
4. Identifying communicative purpose of texts 
IV. Learning objectives 
1. Students are able to identify topic of texts 
2. Students are able to identify specific information of texts 
3. Students are able to identify the meaning of words in texts 
4. Students are able to identify communicative purpose of texts 




VI. Teaching Activities 
1. Pre-Activities: 
a. Greetings 
b. The teacher checks the attendance list 
c. The teacher asks about students’ condition 
d. The teacher provides students with Listening material 
2. Whilst Activities: 
a. Then the teacher normally introduces an audio-tape containing a 
mini-lecture.  Each mini-lecture ranged from 1.38 to 3.30 minutes in 
length, with the mean length of 2.40 minutes.  
b. When the teacher begin to play the mini-lecture tape for the first 
time, teacher generally paused the tape after a few sentences, to ask 
the students to identify the vocabulary items they had practiced 
during the pre-listening phase, before continuing the tape. 
c. After the students listening to the entire mini-lecture for a few times, 
they do some exercises related to what they heard.  The exercises 
during the listening phase primarily involved indicating the main 
idea and the supporting details of the minilecture. 
d. Then, the teacher plays the tape one or two more times so that the 
students can practice taking notes. Eventually, the teacher gave each 
student a transcript of the mini-lecture. 
e. When the teacher plans to take the students outside the classroom, 
she prepared the students by activating the students' vocabulary 
items and/or their background knowledge related to the upcoming 
event. 
f. The teacher also assigned certain tasks that the students had to 
perform or complete, during the listening activity, such as answering 
questions and getting specific information about some things related 
to the listening material. 
3. Post Activities 
a. The teacher responds to the students’ activity and concludes the 
lesson 
b. Teacher asks students about their difficulties during learning process. 
VII. Teaching Media and Resources 
1. Laptop, speaker, and audio materials. 
2. Text book and Internet 
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School  : State Senior High School 2 Tambang 
Subject  : English 
Class/Semester  : XI/I 
Meeting  : 4 
Time Allocated  : 2 x 45 Minutes 
Skill  : Listening 
 
I. Standard Competence: Listening 
11. Understanding the meaning of the text, short functional and monologue 
form of reports, narrative and analytical exposition in the context of 
everyday life 
II. Basic competence 
11.2Responds to the meaning contained in the short formal and unofficial 
functional texts in an accurate, fluent and acceptable manner in various 
contexts of daily life 
III. Indicator 
1. Identifying topic of texts 
2. Identifying specific information of texts 
3. Identifying meaning of words in texts 
4. Identifying communicative purpose of texts 
IV. Learning objectives 
1. Students are able to identify topic of texts 
2. Students are able to identify specific information of texts 
3. Students are able to identify the meaning of words in texts 
4. Students are able to identify communicative purpose of texts 




VI. Teaching Activities 
1. Pre-Activities: 
a. Greetings 
b. The teacher checks the attendance list 
c. The teacher asks about students’ condition 
d. The teacher provides students with Listening material 
2. Whilst Activities: 
a. Then the teacher normally introduces an audio-tape containing a 
mini-lecture.  Each mini-lecture ranged from 1.38 to 3.30 minutes in 
length, with the mean length of 2.40 minutes.  
b. When the teacher begin to play the mini-lecture tape for the first 
time, teacher generally paused the tape after a few sentences, to ask 
the students to identify the vocabulary items they had practiced 
during the pre-listening phase, before continuing the tape. 
c. After the students listening to the entire mini-lecture for a few times, 
they do some exercises related to what they heard.  The exercises 
during the listening phase primarily involved indicating the main 
idea and the supporting details of the minilecture. 
d. Then, the teacher plays the tape one or two more times so that the 
students can practice taking notes. Eventually, the teacher gave each 
student a transcript of the mini-lecture. 
e. When the teacher plans to take the students outside the classroom, 
she prepared the students by activating the students' vocabulary 
items and/or their background knowledge related to the upcoming 
event. 
f. The teacher also assigned certain tasks that the students had to 
perform or complete, during the listening activity, such as answering 
questions and getting specific information about some things related 
to the listening material. 
3. Post Activities 
a. The teacher responds to the students’ activity and concludes the 
lesson 
b. Teacher asks students about their difficulties during learning process. 
VII. Teaching Media and Resources 
1. Laptop, speaker, and audio materials. 
2. Internet 
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School  : State Senior High School 2 Tambang 
Subject  : English 
Class/Semester  : XI/I 
Meeting  : 5 
Time Allocated  : 2 x 45 Minutes 
Skill  : Listening 
 
I. Standard Competence: Listening 
11. Understanding the meaning of the text, short functional and monologue 
form of reports, narrative and analytical exposition in the context of 
everyday life 
II. Basic competence 
11.2Responds to the meaning contained in the short formal and unofficial 
functional texts in an accurate, fluent and acceptable manner in various 
contexts of daily life 
III. Indicator 
1. Identifying topic of texts 
2. Identifying specific information of texts 
3. Identifying meaning of words in texts 
4. Identifying communicative purpose of texts 
IV. Learning objectives 
1. Students are able to identify topic of texts 
2. Students are able to identify specific information of texts 
3. Students are able to identify the meaning of words in texts 
4. Students are able to identify communicative purpose of texts 




VI. Teaching Activities 
1. Pre-Activities: 
a. Greetings 
b. The teacher checks the attendance list 
c. The teacher asks about students’ condition 
d. The teacher provides students with Listening material 
2. Whilst Activities: 
a. Then the teacher normally introduces an audio-tape containing a 
mini-lecture.  Each mini-lecture ranged from 1.38 to 3.30 minutes in 
length, with the mean length of 2.40 minutes.  
b. When the teacher begin to play the mini-lecture tape for the first 
time, teacher generally paused the tape after a few sentences, to ask 
the students to identify the vocabulary items they had practiced 
during the pre-listening phase, before continuing the tape. 
c. After the students listening to the entire mini-lecture for a few times, 
they do some exercises related to what they heard.  The exercises 
during the listening phase primarily involved indicating the main 
idea and the supporting details of the minilecture. 
d. Then, the teacher plays the tape one or two more times so that the 
students can practice taking notes. Eventually, the teacher gave each 
student a transcript of the mini-lecture. 
e. When the teacher plans to take the students outside the classroom, 
she prepared the students by activating the students' vocabulary 
items and/or their background knowledge related to the upcoming 
event. 
f. The teacher also assigned certain tasks that the students had to 
perform or complete, during the listening activity, such as answering 
questions and getting specific information about some things related 
to the listening material. 
3. Post Activities 
a. The teacher responds to the students’ activity and concludes the 
lesson 
b. Teacher asks students about their difficulties during learning process. 
VII. Teaching Media and Resources 
1. Laptop, speaker, and audio materials. 
2. Text book and Internet 
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School  : State Senior High School 2 Tambang 
Subject  : English 
Class/Semester  : XI/I 
Meeting  : 6 
Time Allocated  : 2 x 45 Minutes 
Skill  : Listening 
 
I. Standard Competence: Listening 
11. Understanding the meaning of the text, short functional and monologue 
form of reports, narrative and analytical exposition in the context of 
everyday life 
II. Basic competence 
11.2Responds to the meaning contained in the short formal and unofficial 
functional texts in an accurate, fluent and acceptable manner in various 
contexts of daily life 
III. Indicator 
1. Identifying topic of texts 
2. Identifying specific information of texts 
3. Identifying meaning of words in texts 
4. Identifying communicative purpose of texts 
IV. Learning objectives 
1. Students are able to identify topic of texts 
2. Students are able to identify specific information of texts 
3. Students are able to identify the meaning of words in texts 
4. Students are able to identify communicative purpose of texts 




VI. Teaching Activities 
1. Pre-Activities: 
a. Greetings 
b. The teacher checks the attendance list 
c. The teacher asks about students’ condition 
d. The teacher provides students with Listening material 
2. Whilst Activities: 
a. Then the teacher normally introduces an audio-tape containing a 
mini-lecture.  Each mini-lecture ranged from 1.38 to 3.30 minutes in 
length, with the mean length of 2.40 minutes.  
b. When the teacher begin to play the mini-lecture tape for the first 
time, teacher generally paused the tape after a few sentences, to ask 
the students to identify the vocabulary items they had practiced 
during the pre-listening phase, before continuing the tape. 
c. After the students listening to the entire mini-lecture for a few times, 
they do some exercises related to what they heard.  The exercises 
during the listening phase primarily involved indicating the main 
idea and the supporting details of the minilecture. 
d. Then, the teacher plays the tape one or two more times so that the 
students can practice taking notes. Eventually, the teacher gave each 
student a transcript of the mini-lecture. 
e. When the teacher plans to take the students outside the classroom, 
she prepared the students by activating the students' vocabulary 
items and/or their background knowledge related to the upcoming 
event. 
f. The teacher also assigned certain tasks that the students had to 
perform or complete, during the listening activity, such as answering 
questions and getting specific information about some things related 
to the listening material. 
3. Post Activities 
a. The teacher responds to the students’ activity and concludes the 
lesson 
b. Teacher asks students about their difficulties during learning process. 
VII. Teaching Media and Resources 
1. Laptop, speaker, and audio materials. 
2. Text book and Internet 
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Listening Comprehension Test 
 
Respondent : The Eleventh-Grade Students  
Date   : 
Time   : 
Directions :  
 Write down your name and class in the answer sheet 
 This test consists of 20 questions 
 Listen to the audio before answering the questions 
 
1. What does the text mainly talk about? 
a. The new tablet 
b. Writing message to friend 
c. Doing collage work 
d. The tablet’s advantages 
e. Watching film on tablet
2. How is the tablet looks like? 
a. Really light 
b. Really big 
c. Quite small 
d. Light and small 
e. Really heavy 
3. “I have to be polite” 






4. The communicative purpose of text above is … 
a. To tell the daily activity 
b. To persuade reader to the story 
c. To entertain reader with the story 
d. To describe the new tablet 
e. To inform reader about the story 
  
5. What is the topic of the passage? 
a. The cat’s habit 
b. The favorite thing 
c. The good cat 
d. The baby cats 
e. The great company 
6. When did the speaker have the cat? 
a. Four months ago 
b. The cat was four months old 
c. The speaker was four months 
old 
d. The cat was old 
e. The speaker was old 
7. “She makes a lot of noise” 
The underlined word has similar meaning with … 
a. Silence  




8. What is the communicative purpose of text above? 
a. To inform reader about the 
story 
b. To amuse reader with the story 
c. To persuade reader to the story 
d. To tell reader about the story 
e. To describe the cat in the 
stor
9. What is the main topic of the passage? 
a. Getting around the city 
b. Parking problem 
c. The new scooter 
d. Extra helmet 
e. Riding to everywhere 
10. Why we should be careful with the cars and lorries when using scooter? 
a. They are big 
b. They are fast 
c. They need more space 
d. They don’t always see 
scooter 




11. “the road is terrible” 






12. What is the communicative purpose of text above? 
a. To inform reader about the 
story 
b. To tell reader about the story 
c. To describe the new scooter 
d. To amuse reader with the 
story 
e. To persuade reader to the 
story 
13. What is the story about? 
a. The old-fashioned thing 
b. The sewing machines 
c. Loving clothes 
d. Studying fashion 
e. Designing fashion
14. How to adapt the other design? 
a. Buying the second-hand 
clothes 
b. Taking things in the clothes 
off 
c. Customizing clothes 
d. Studying fashion 
e. Making things
15. “I do alterations for my mum…” 
The underlined word has closest meaning to … 





16. The purpose of the text above is … 
a. To entertain reader with the 
story 
b. To persuade reader to the story 
c. To inform reader about the 
story 
d. To describe the sewing 
machined. 
e. To tell reader about the story 
 
17. What is the story about? 
a. A murderer 
b. Cooking 
c. Japanese knives 
d. Best knives 
e. Watching Masterchef
18. When did the speaker get the knives? 
a. Buying in the Masterchef 
program 
b. When watching Masterchef 
program 
c. When going to an evening 
class 
d. When trying to cook 
e. When following Masterchef 
program
19. “That sounds a bit sinister” 
The underlined word has closest meaning to … 
a. Kind   
b. Bad  
c. Happy  
d. Sad 
e. Good
20. What is the communicative purpose of text above? 
a. To inform reader about the 
story 
b. To tell reader about the story 
c. To describe knives 
d. To amuse reader with the 
story 





























Result of Pre-Test and Post-Test Control Class 
 
No Respondents 
Items of the Test Correct 
Score 
Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20 Answer 
1 Student 1 0 1 1 0 0 0 0 1 1 1 0 0 1 1 0 0 1 1 1 1 11 55 
2 Student 2 1 0 1 1 0 1 0 1 1 1 1 0 1 0 0 0 0 0 0 1 10 50 
3 Student 3 0 0 0 0 1 0 0 1 1 0 0 1 1 1 0 1 0 1 0 1 9 45 
4 Student 4 1 0 1 0 0 1 1 1 1 0 0 1 0 0 0 1 0 0 0 1 9 45 
5 Student 5 1 1 0 0 0 0 1 1 1 0 0 1 0 0 0 1 0 0 0 1 8 40 
6 Student 6 1 1 1 0 1 1 1 1 1 0 1 1 0 1 0 1 0 0 0 0 12 60 
7 Student 7 1 1 0 0 0 0 0 0 0 0 0 1 1 0 0 1 1 1 0 0 7 35 
8 Student 8 1 0 0 0 0 1 1 0 1 1 0 0 0 1 0 1 0 0 0 0 7 35 
9 Student 9 1 1 0 0 0 0 0 1 1 0 0 1 0 1 0 0 0 0 0 1 7 35 
10 Student 10 1 1 1 0 0 0 1 1 1 0 1 1 0 0 0 1 0 0 0 1 10 50 
11 Student 11 0 1 1 0 1 1 0 1 1 0 0 0 1 1 0 1 1 1 0 1 12 60 
12 Student 12 0 1 0 1 1 0 1 1 1 0 1 1 1 1 0 0 1 1 0 0 12 60 
13 Student 13 1 1 1 0 1 1 1 0 1 0 0 0 1 1 0 1 0 0 0 0 10 50 
14 Student 14 0 1 0 1 1 0 1 1 1 0 1 1 1 1 1 1 1 1 1 1 16 80 
15 Student 15 1 1 1 0 1 0 0 1 1 1 0 0 0 1 0 1 1 1 0 1 12 60 
16 Student 16 1 0 0 0 0 0 0 0 1 1 1 1 1 1 0 1 1 0 1 0 10 50 
17 Student 17 1 0 0 0 0 0 0 1 0 0 0 0 0 1 0 1 1 1 0 1 7 35 
18 Student 18 1 1 1 0 0 0 0 1 0 1 0 0 1 1 0 1 1 1 0 1 11 55 
19 Student 19 1 1 1 0 1 1 1 1 1 0 0 1 0 0 0 1 0 1 0 1 12 60 
20 Student 20 1 1 1 0 1 0 0 0 1 0 0 0 0 1 0 1 1 1 0 1 10 50 
21 Student 21 1 0 0 0 0 0 0 1 0 1 0 1 0 1 0 0 1 1 1 1 9 45 
22 Student 22 1 1 1 0 1 1 1 1 1 0 0 1 1 1 0 1 1 0 0 1 14 70 
No Respondents 
Items of the Test Correct 
Score 
Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20 Answer 
23 Student 23 1 1 0 0 1 1 1 1 1 0 0 1 1 1 0 1 1 1 0 0 13 65 
24 Student 24 1 1 0 1 1 1 0 0 1 0 0 0 0 0 0 0 0 0 0 0 6 30 
25 Student 25 0 0 1 0 1 0 0 1 1 1 0 0 1 1 0 1 0 1 0 1 10 50 
26 Student 26 0 1 0 0 0 0 0 1 0 0 0 1 1 1 0 0 0 0 0 1 6 30 
27 Student 27 1 1 1 0 1 0 0 1 1 0 0 1 1 1 0 1 1 1 0 1 13 65 
28 Student 28 1 0 0 0 0 0 0 1 1 0 1 0 0 0 0 0 0 0 1 0 5 25 
29 Student 29 1 0 0 0 0 0 0 0 0 0 0 0 1 1 1 0 0 1 1 0 6 30 
30 Student 30 1 1 1 0 1 1 1 1 1 0 0 0 0 1 1 0 0 0 0 0 10 50 
31 Student 31 1 1 0 0 0 1 0 1 0 0 0 0 1 1 0 1 1 1 0 1 10 50 





Items of the Test Correct 
Score 
Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20 Answer 
1 Student 1 1 0 0 1 0 0 0 1 1 0 1 0 1 1 0 1 1 1 0 0 10 50 
2 Student 2 1 1 0 1 1 1 1 1 0 0 0 0 1 0 0 0 1 1 1 0 11 55 
3 Student 3 1 1 0 1 0 0 0 1 1 0 1 0 1 1 0 1 0 1 1 0 11 55 
4 Student 4 1 1 1 1 0 0 1 0 1 0 1 0 1 1 0 0 0 1 1 1 12 60 
5 Student 5 0 0 0 0 0 0 0 0 1 0 0 1 1 0 1 1 1 1 1 0 8 40 
6 Student 6 1 1 1 1 1 0 1 1 1 0 1 1 1 1 0 0 0 1 0 1 14 70 
7 Student 7 1 1 0 0 1 1 1 1 0 0 1 0 1 1 1 0 1 0 0 0 11 55 
8 Student 8 1 1 0 0 1 1 1 1 0 0 0 0 1 0 0 0 1 0 0 0 8 40 
9 Student 9 1 0 0 1 1 1 1 1 0 0 0 0 0 0 0 0 0 0 0 0 6 30 
10 Student 10 1 1 1 1 1 0 1 1 1 0 0 1 1 1 1 0 0 1 1 1 15 75 
11 Student 11 1 1 1 0 0 0 0 1 1 0 1 1 1 1 1 1 0 1 1 1 14 70 
12 Student 12 0 1 0 1 1 0 1 1 1 0 1 1 1 1 0 0 1 1 0 0 12 60 
13 Student 13 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 0 0 1 1 1 16 80 
14 Student 14 0 1 0 1 1 0 1 1 1 0 1 1 1 1 1 1 1 1 1 1 16 80 
15 Student 15 1 1 0 1 1 0 1 0 1 0 1 0 1 1 0 1 1 1 1 0 13 65 
16 Student 16 1 1 1 1 1 0 1 1 1 0 0 0 1 1 0 0 0 1 0 0 11 55 
17 Student 17 1 1 0 1 1 1 0 0 0 0 0 0 0 0 1 0 0 1 1 1 9 45 
18 Student 18 1 1 1 0 0 0 0 1 0 0 0 0 0 1 1 1 1 1 1 0 10 50 
19 Student 19 1 0 1 1 1 0 1 1 1 0 1 0 1 1 1 0 0 1 0 1 13 65 
20 Student 20 1 1 1 1 1 0 1 1 1 0 1 1 1 1 0 1 0 1 0 1 15 75 
21 Student 21 1 1 0 0 1 1 1 1 1 0 1 0 0 0 1 0 1 1 1 0 12 60 
22 Student 22 1 1 1 1 1 0 1 1 1 0 0 0 1 1 1 0 0 1 1 1 14 70 
23 Student 23 1 0 0 1 1 1 1 1 0 0 0 0 1 0 0 0 1 0 1 0 9 45 
24 Student 24 1 1 0 1 1 0 1 0 1 1 0 1 0 0 1 0 1 0 0 0 10 50 
25 Student 25 1 1 1 1 1 1 1 1 1 0 1 1 1 0 1 0 0 1 1 1 16 80 
No Respondents 
Items of the Test Correct 
Score 
Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20 Answer 
26 Student 26 1 1 0 0 1 0 0 1 1 0 0 0 1 1 0 1 0 1 1 0 10 50 
27 Student 27 1 0 0 1 1 1 1 1 1 0 0 0 0 1 0 1 0 1 0 0 10 50 
28 Student 28 1 1 0 0 1 0 0 1 0 0 1 1 0 1 0 1 1 1 0 1 11 55 
29 Student 29 1 0 1 1 1 0 0 1 0 0 0 1 0 0 0 0 0 1 1 0 8 40 
30 Student 30 1 1 0 0 1 1 1 0 0 0 0 0 1 1 0 0 1 1 0 0 9 45 
31 Student 31 1 1 1 1 1 0 1 1 1 0 1 0 1 1 1 0 0 1 1 1 15 75 
32 Student 32 1 0 0 0 0 0 0 1 0 1 0 0 1 1 0 1 1 1 1 1 10 50 
 
Result of Pre-Test and Post-Test Experimental Class 
 
No Respondents 
Items of the Test Correct 
Score 
Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20 Answer 
1 Student 1 1 1 0 0 1 0 0 1 0 0 1 0 1 1 0 1 1 1 0 1 11 55 
2 Student 2 1 1 0 0 1 1 0 1 1 1 1 0 0 1 0 1 1 1 0 1 13 65 
3 Student 3 1 1 0 0 1 0 0 1 0 0 1 1 0 1 0 1 1 1 0 0 10 50 
4 Student 4 1 1 0 0 0 0 1 1 1 1 1 1 1 0 0 1 1 0 0 0 11 55 
5 Student 5 1 0 0 1 0 0 1 0 0 0 1 1 0 0 0 0 0 0 0 0 5 25 
6 Student6 1 1 1 0 0 1 0 1 1 1 1 0 0 1 0 1 0 1 0 1 12 60 
7 Student 7 1 1 1 0 0 0 0 1 0 0 1 1 0 0 0 1 0 1 0 0 8 40 
8 Student 8 1 1 1 0 0 0 0 1 1 0 0 1 1 1 0 1 1 1 0 0 11 55 
9 Student 9 1 1 0 0 1 0 0 1 0 0 1 1 0 1 0 1 1 1 0 1 11 55 
10 Student 10 1 1 0 0 0 1 0 1 0 0 1 1 1 0 1 1 1 0 1 0 11 55 
11 Student 11 1 1 1 1 1 1 1 1 1 0 0 1 1 1 1 0 1 1 1 0 16 80 
12 Student 12 1 1 1 1 0 1 0 1 1 1 0 0 1 0 0 0 1 1 1 0 12 60 
13 Student 13 1 1 0 0 1 0 0 1 0 0 1 1 0 1 0 1 1 1 0 0 10 50 
14 Student 14 1 1 0 0 1 0 0 1 1 1 1 0 0 1 1 0 1 1 0 0 11 55 
15 Student 15 1 1 1 0 0 0 0 1 1 0 0 1 0 1 0 1 1 1 0 0 10 50 
16 Student 16 1 1 1 0 0 0 0 1 0 0 1 1 0 0 0 1 0 1 0 0 8 40 
17 Student 17 1 0 1 0 0 0 0 1 0 0 0 1 1 1 0 1 1 1 0 1 10 50 
18 Student 18 1 1 0 0 1 0 0 1 1 0 0 0 1 1 0 1 1 0 1 1 11 55 
19 Student 19 1 1 1 1 1 0 1 1 1 0 0 0 1 1 1 1 1 1 1 1 16 80 
20 Student 20 1 1 1 0 0 0 0 1 1 0 1 0 1 1 0 0 1 1 0 0 10 50 
21 Student 21 1 1 0 0 1 0 1 1 1 0 1 1 1 1 0 1 1 1 1 1 15 75 
22 Student 22 1 1 0 0 0 0 1 0 1 0 1 0 0 1 0 1 0 0 0 0 7 35 
No Respondents 
Items of the Test Correct 
Score 
Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20 Answer 
23 Student 23 1 1 1 1 0 0 0 1 1 0 1 0 0 1 0 1 1 0 0 0 10 50 
24 Student 24 1 0 1 0 0 0 0 0 1 0 0 0 0 1 0 1 0 1 0 1 7 35 
25 Student 25 1 1 1 0 0 1 1 0 1 0 1 1 0 0 0 0 0 0 1 1 10 50 
26 Student 26 1 1 0 0 1 0 0 1 1 1 1 0 0 1 1 0 1 1 0 0 11 55 
27 Student 27 1 1 0 0 1 0 0 1 1 1 1 0 0 1 1 0 0 0 0 0 9 45 
28 Student 28 1 0 0 1 0 1 1 1 0 0 1 1 1 0 0 1 0 0 0 0 9 45 
29 Student 29 1 1 0 0 1 0 0 1 1 1 0 1 0 0 1 1 1 1 1 0 12 60 
30 Student 30 1 1 0 0 1 0 0 1 1 1 1 0 1 1 0 1 0 0 0 0 10 50 
31 Student 31 1 0 0 1 0 1 1 1 1 1 1 0 0 1 0 0 1 1 0 0 11 55 





Items of the Test Correct 
Score 
Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20 Answer 
1 Student 1 1 1 1 1 1 0 1 1 1 0 0 1 1 0 0 1 1 1 0 0 13 65 
2 Student 2 1 1 1 1 1 0 1 1 1 0 0 1 1 1 1 1 1 1 1 0 16 80 
3 Student 3 1 1 1 1 0 1 1 0 0 0 1 0 1 0 0 1 1 1 1 1 13 65 
4 Student 4 1 0 1 1 1 0 0 1 1 0 0 0 1 1 1 1 0 1 1 1 13 65 
5 Student 5 1 1 0 1 0 0 1 1 1 0 0 0 0 0 1 1 0 1 1 1 11 55 
6 Student 6 1 1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 0 1 0 1 16 80 
7 Student 7 1 1 1 1 1 0 1 1 1 0 1 0 1 1 1 1 0 1 1 0 15 75 
8 Student 8 1 1 1 1 1 0 1 1 1 0 0 1 0 1 0 0 1 1 1 1 14 70 
9 Student 9 1 1 1 1 1 1 1 0 1 0 0 0 1 0 1 0 0 1 1 1 13 65 
10 Student 10 1 1 1 1 1 1 1 1 1 0 1 0 0 0 1 1 1 0 1 1 15 75 
11 Student 11 1 1 1 1 1 1 1 1 1 0 0 1 1 1 1 1 1 1 1 0 17 85 
12 Student 12 1 1 1 1 1 1 1 1 1 0 0 1 1 1 1 0 1 1 1 0 16 80 
13 Student 13 1 1 1 1 1 0 1 1 0 0 1 0 1 1 0 1 1 1 1 1 15 75 
14 Student 14 1 1 1 1 1 0 1 1 1 0 1 0 1 0 1 1 0 1 1 1 15 75 
15 Student 15 1 1 1 1 1 1 0 1 1 0 1 0 1 1 1 1 1 0 1 1 16 80 
16 Student 16 1 1 1 1 0 0 1 0 1 0 1 1 0 1 1 0 1 1 1 1 14 70 
17 Student 17 1 0 1 0 0 0 0 1 0 0 0 1 1 1 1 1 1 1 1 1 12 60 
18 Student 18 1 1 1 1 1 1 0 1 1 0 0 0 0 0 1 1 1 0 1 1 13 65 
19 Student 19 1 1 1 1 1 0 1 1 1 1 0 0 1 1 1 1 1 1 1 1 17 85 
20 Student 20 1 1 1 1 1 0 1 1 1 0 1 0 1 0 1 1 0 1 0 1 14 70 
21 Student 21 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 1 1 1 1 0 17 85 
22 Student 22 0 0 0 1 0 0 1 1 1 0 0 1 1 1 0 0 1 1 1 0 10 50 
23 Student 23 1 1 1 1 0 0 1 1 1 0 0 0 1 1 1 1 0 0 1 1 13 65 
24 Student 24 1 0 1 0 0 0 0 0 1 1 0 0 1 1 0 1 0 1 1 1 10 50 
25 Student 25 1 1 1 0 0 1 1 0 1 0 1 1 0 0 0 0 0 0 1 1 10 50 
No Respondents 
Items of the Test Correct 
Score 
Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19 Q20 Answer 
26 Student 26 1 1 1 1 1 1 1 1 0 0 0 1 1 0 1 0 1 1 1 0 14 70 
27 Student 27 1 1 1 1 1 1 0 1 1 0 0 0 1 0 1 0 0 1 1 1 13 65 
28 Student 28 1 1 0 1 1 1 1 1 1 0 0 1 1 1 1 0 0 1 1 0 14 70 
29 Student 29 1 1 0 0 0 1 1 0 0 1 0 1 1 1 1 0 1 0 1 1 12 60 
30 Student 30 1 1 1 1 1 0 0 1 1 1 1 0 1 1 0 1 0 0 0 0 12 60 
31 Student 31 1 1 1 1 1 1 1 0 1 0 0 0 1 0 1 0 0 1 1 1 13 65 
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